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Introduction 
When I was a child, I aspired to be a teacher. I made strong connections with my primary 
school teachers and wanted to be like them when I grew up. But as time went on, my 
interests changed and I began to encounter teachers who were not exactly inspirational. A 
passion for Physics led me on a path of pure science and upon starting my university career, 
I wanted to become a research Physicist. 
 
I didn’t apply for this internship because I wanted to go into teaching. But now I do. The 
experiences I’ve had at Bishop Barrington have led me to realise, I have a talent for teaching 
and I want to pursue it. I owe this realisation to the Ogden Trust and to the wonderful staff 
at Bishop Barrington. 
 
In this diary, I will effectively explain the experiences that led me to want to teach once I 
graduate. For my own personal record, I am including effective teaching and disciplinary 
techniques that I felt were of note. I hope to come across as enthusiastic and humbled as I 
feel by explaining the memorable moments I experienced. 
 
Teaching 
Most of my time at Bishop Barrington was spent in lessons. Usually, I observed any teaching 
done at the board and then I travelled around the classroom asking students if they needed 
help. I not only did this because I wanted to help the students, I also felt that it was a good 
way to gauge their understanding. It allowed me to analyse the effectiveness of teaching 
techniques used whilst contributing positively to the lesson. 
 
There is a wide range of students at Bishop Barrington. The school gets pupil premium 
funding for students who receive free school meals (about 50% of students at Bishop 
Barrington) and also for the many students on the SEND (Special Educational Needs and 
Disability) register. Students travel far and wide to attend the school since they would not 
be able to be in mainstream education if not for Bishop Barrington. This means that the 
teachers have to be able to teach in a variety of styles to accommodate for a range of 
learning abilities. 
 
Staff at Bishop Barrington really take time to know the students. They create friendly, light-
hearted atmospheres in their classrooms. They appreciate that a lot of students at this 
school may not know many friendly adults, and that they may not have a happy or safe 
home life. The staff at Bishop Barrington always strive to be positive, kind role models and 
the friendly, safe spaces they create become effective learning environments when students 
feel appreciated and respected. 
 
“An all-guns-blazing result will get you nowhere in this school”- a quote that stuck with me. I 
have learned that a “challenging” class does not mean you will have to shout and be 
assertive, a softer approach can be far more effective. 
 
 
 
 
 



High Ability Classes 
At Bishop Barrington, the biggest problem I noticed with the most capable students was 
confidence. Some of the brightest students fail to even attempt questions because they 
“can’t do it”. Staff at the school try to use the feeling of failure as motivation for the 
students to study hard. They encourage students that if they revise enough, they will gain 
confidence. To help the students, the staff in the department often stay behind after school 
hours to provide extra revision sessions for students who feel they are struggling. Going 
above and beyond the call of duty is necessary to persuade the students that you believe in 
them and help them to believe in themselves. 
 
I’ve gained a very good piece of advice by observing the high ability classes at Bishop 
Barrington... Always have an extension task prepared! Occasionally, high achieving students 
will rush their work. The best way to counteract this is to immediately give them an 
extension. Not only does this extend their learning, but if they know there’s no point 
rushing because they’ll just get more work, they might take more time and care on the main 
activity next time. I also, personally, learned to use extension tasks as motivational tools. 
Sometimes students with less confidence would approach me saying they’d finished the set 
work, I would set a doable extension and when completed, tell them to show their teacher. 
When the teacher is pleased with their work, it made the student proud of what they had 
achieved. 
 
The most successful high ability classes I witnessed involved teaching the same content as 
all other classes but linking the content to real world scenarios or to other subjects. I 
learned that stretching the most capable students need not be with harder work it can be 
achieved through how the work is approached or applied. 
 
Low Ability Classes 
In low ability classes, conventional blackboard style teaching doesn’t work. I’ve noticed 
various methods the teachers will use to teach such classes. 
 
Teaching in the style of a story worked really well with a difficult bottom set Year 8 class. 
The story of the journey of Ollie the Oxygen was used to explain breathing and respiration. 
After telling the story, the students designed storyboards to record what they had learned. 
This particular class was very creative, so having them design the storyboard keeps their 
attention and they learn the science surreptitiously. 
 
Another technique I’ve seen used frequently is to form the lesson out of lots of short 
activities. If the more chatty students are doing the same activity for a long time, this will be 
when they act up. So, having a lot of tasks to complete in short time intervals keeps them 
focused and on task. The activities can be things like short tests, passing a ball around and 
whoever catches it has to answer a question, looking at an equation on the board and then 
recalling it on paper or even a rotation of small experiments. 
 
Videos help to calm unsettled classes. Especially classes that have just come in from lunch 
time and may as a result be quite lively. A 5-minute educational video usually brings the 
whole class to silence and sets a calm tone for the rest of the lesson. It also provides a 



potential motivation, if the class misbehaves, it allows the staff to threaten that they will 
not be able to watch videos anymore if they can’t behave. 
 
I found it inspiring that with even the most challenging of classes, the staff at Bishop 
Barrington make sure that all classes get very similar experiences. In the science 
department, the lessons are planned by the same member of staff (Biology specialist will 
plan Biology etc.) so the teacher delivering the lesson may not have planned it, but this 
ensures all classes get the same experience. However, with some of the most difficult 
classes, the original lesson plan will be changed to cater for the particular needs of the class. 
This is often the case for classes involving a large number of SEND students. Being at the 
school taught me that adaptability is an essential quality for a teacher. As is being able to 
think on your feet. Sometimes what you might have planned for the lesson just won’t work 
and the students won’t be understanding and there’s no shame in that instance to change 
the lesson plan if you can teach the topic in a different way the students may be more likely 
to understand. 
 
SEND Students 
Although sometimes demanding, I have found my time working with SEND students to be 
the most rewarding and it is what I value most from my time at the school. 
 
Throughout my time at Bishop Barrington, I observed two classes with a high proportion of 
SEND students, a Year 7 and a Year 8 class. As I saw it, the crucial factor in making these 
lessons successful was to connect with the students. Get to know them enough to ask about 
their interests, asking a question as simple as “What did you think of the new episode of The 
Walking Dead?” was enough to calm students down and make them realise the teacher is 
on their side. Then, after chatting for five or so minutes the lesson can begin calmly. 
 
A particular young man, I’ll call him John, taught me a lot during a series of lessons I ran with 
Year 8 about Black Holes. John has autism and he’s very nervous. He wears ear defenders 
around school and leaves lessons early to avoid crowds. The first lesson I ran involved 
stretchy fabric and heavy balls to model the curvature of space-time around a Black Hole. 
John left that lesson half way through, I wasn’t sure why but his usual teacher escorted him 
somewhere else. The following lesson I asked him why he felt like he had to leave and he 
told me that being surrounded by groups of students using the equipment made him feel 
like he was going to die. Of course, this really got to me. I hated that I hadn’t considered him 
when designing the lesson but equally, at that point I knew little of his mental health and 
how to make him feel comfortable. In the second lesson, I spoke with him for around 15 
minutes. He found an area of the room where he felt comfortable and showed me that he 
had designed a model for objects spiralling into the Black Hole that I hadn’t even thought of. 
I told him how brilliant it was and we chatted for a while about how he could improve it and 
use it to take measurements. At the end of the lesson John gave a presentation explaining 
the model to the rest of the class. This could not have been easy for John, but the praise I 
gave him made him feel comfortable enough to be proud of what he’d done. The rest of the 
class respected him, listened intently and asked questions when he had concluded his 
presentation. The engagement the whole class had with the topic allowed this wonderful 
moment of students sharing what they had discovered independently to exist. I’m proud of 
this moment, I will treasure it forever. 



Discipline 
For the most part, the students at this school are polite and respectful. I believe this to be 
due to the diligence and solidarity of the staff. 
 
Uniform is a big reason students are disciplined at this school and over time I came to 
realise why. Having the correct uniform gets students ready for school and in the right 
frame of mind. Being diligent about uniform sets the tone for the rest of the day, it lets the 
students know that they must stay in line and obey the rules. If a student doesn’t have 
correct uniform after they’ve been told to, they are isolated.  
 
For disruptive students in lessons, a warning system is used. The student is allowed three 
warnings before they are sent out of the classroom and to a senior member of staff (usually 
the head of department). This method gives a chance for the student to repent the actions 
that led them to get a warning in the first place, which usually happens. Very rarely did I see 
a student get to their third warning. However, this method is only successful if the student 
knows that getting to warning number three means consequences. I’ve learned it’s 
especially important that, if justified, the teacher does carry out consequences in order to 
make other students aware that if they get a warning, they must change their behaviour. 
Sometimes an incident requires immediate discipline. Bad language and rudeness directed 
to staff are examples of behaviour I witnessed that resulted in immediately being sent to a 
senior member of staff. Respect is a big deal at the school so disciplining disrespectful 
behaviour immediately is crucial to maintaining the friendly, calm environment the school 
manages to achieve. The teachers here rarely have to shout and it’s due to the students 
knowing that in the school they respect each other and members of staff. What I noticed 
though, that I didn’t expect, was that if a student was rude to a member of staff and that 
staff member disciplined the student appropriately, the respect that the student had for the 
staff member only grew. Whereas, if rudeness went unpunished the relationship between 
student and staff member would only deteriorate. 
 
I also learned that as a teacher, you have to be able to forgive students very quickly. If they 
made a poor decision but they apologise for their actions, the best way to gain their respect 
is to instantly go back to treating them like all other students. Again, I think this makes the 
student feel as if they’ve been given a second chance and they will appreciate that and 
respect the teacher for it. 
 
Alternative Subject: Personal Development 
In order to gain experience in the teaching of other lessons, I observed a Personal 
Development lesson with a Year 8 form class. It is the job of the form tutors to lead these 
sessions so the class was taught by a science teacher I had been working with. The lesson 
was on peer pressure. The content of the lessons is provided by a separate organisation. It 
was clearly of paramount important to the teacher leading the session that during the hour 
a week they have together, it is a safe space where people are free to say what they like. 
The students in this lesson were a little unsettled and I believe this to be because they knew 
that the staff hadn’t created the lesson, so they saw it as less important. I think that if the 
teacher had been allowed to design their own lesson around the subject, it could’ve been 
tailored to that specific group of students and as a result would’ve been much more 
engaging to them. 



Curriculum Week 
Curriculum Week at Bishop Barrington involves Year 5 students from a selection of schools 
coming up to the school for a week and participating in lessons and getting an experience of 
what the school environment is like. During curriculum week, a few members of staff from 
each department set up a lesson for the Year 5 students to do and would complete this 
lesson with every school group. A selection of students from Year 9 were chosen by each 
department to help with the activities. In the science department, a rotation of four 10 
minute experiments was set up. Working with the Year 5’s was the easy part. They were so 
keen to learn and ask questions. Like sponges they took in everything you were saying.  
 
Overall though, I think it benefited them to turn the tables and explain to younger students 
how the experiments worked. They were definitely appreciated, it would not have been 
possible to carry out four experiments at once with two members of staff. 
 
Year 6 Move-up Days 
For two days in the penultimate week of term, the Year 6 students due to move up in 
September visited Bishop Barrington. Most of the benefit I saw of these days was for the 
students to get to know other people in their form class and dispel some of the worries they 
might have about coming to the school in September. I spent time with a form class where 
the focus was getting every student to get to know someone from a different primary 
school and getting the group to come together and feel like a unit. 
 
I also offered my help to the food department for a morning which they gladly accepted. 
Most of the activities were about healthy eating. The expectation of these “lessons” was not 
to get the students to learn a vast amount, more to get them used to the different subjects 
they can expect in the coming years. It was a valuable time for teachers to get to know a 
few of the students. I can imagine how beneficial it would be if I were a worried Year 6 
student and on my first day a teacher remembered something about me or even my name. 
 
Year 7 Trip: Low Barns Nature Reserve 
The Year 7 trip to Low Barns took place over two days, with a different group of students on 
each day. Once arrived at the site, the staff from the reserve led the students through the 
day’s activities. The role of the Bishop Barrington staff during the day was to maintain good 
behaviour amongst the students so that the staff from the centre could run the activities. 
I felt like the students really enjoyed their time in the nature reserve. Although a little 
talkative at times they were mostly calmed by the nature around them. I knew that some of 
the students had not been to a nature reserve before and seeing them experience the quiet 
of the forest and the excitement of seeing a woodpecker for the first time was a humbling 
moment. Then we encountered some sourness from members of the public, even though 
the students were being remarkably well behaved. I couldn’t help but think that this 
negativity might be something these students encounter daily. We tried to counteract this 
by telling them we were proud of their behaviour and that they should be proud of 
themselves. 
 
 
 
 



Staff Duties 
 
Briefing 
Twice a week the staff gather to discuss important things happening in the school in the 
following days and speak about what is happening in the different departments. 
During my placement, there was suspicion that Ofsted may visit. Briefing time was used by 
the head teacher to “rally the troops”, she kept all the staff motivated and praised them for 
what they had achieved so far. Gathering staff together encourages a real team spirit and 
having staff frequently chat to each other means that they are willing to help each other in 
the workplace. There is a comradery at Bishop Barrington among staff which I’ve been told 
does not exist in every school. I hope to one day work in a place where staff members are as 
willing to help each other as they are there. 
 
Break Duty 
Break duty was where I struggled most throughout the internship. I found it incredibly 
difficult to, outside of a classroom environment, figure out where the line was between 
cheeky and unacceptable behaviour. I felt a large amount of pressure to keep students safe 
when out on the yard, if two students are fighting and one gets injured and I don’t notice, is 
that my fault? In the safe confines of the warm computer room I’m sitting in now I think the 
answer to that question is probably “no”, but out on the yard when you’re watching 
hundreds of students running and play fighting, it feels different. I was aware before 
beginning the internship that this would be an area in which I struggled, I can only hope that 
experience and time will help me to be confident about the line between having fun and 
unacceptable. 
 
Conclusion 
You’ve read around 6 pages about my time at Bishop Barrington, but there is something I’ll 
never be able to put into words and that is how much this internship has changed my life. 
Thanks to my time at Bishop Barrington I have a purpose, a goal to aim for during my final 
year at university. Being at the school has helped me to regain confidence and ambition I’d 
forgotten I had. 
 
The biggest lesson I’ve learned is that, for me, there’s nothing more rewarding than 
teaching. Every day is completely different and brings its own challenges. It can be 
exhausting, emotional and frustrating but I wouldn’t have it any other way. I can’t wait to 
join the amazing staff I met at Bishop Barrington in becoming a science teacher myself. And 
I will strive to be as kind, caring and inspirational as them for the rest of my career. 
 
 
 
 
 
 
 
 
 
 



Appendix: Self Evaluation, Teaching Top Set Year 8 
At the beginning of my time at Barrington, a teacher that I would be observing suggested 
that I might take a lesson with his Year 8 class. A very bright, well behaved group of 
students. He told me it could be on anything I liked as long as it could be tied to the 
curriculum in some way. Since the class had not yet covered space, I chose to teach them 
about Black Holes as an introduction to the topic. I wanted to do something with them that 
I’ve recently studied at University to prove to them that they are capable of this level of 
Physical understanding and inspire them to pursue Physics. As the class was so enthused by 
the subject what was originally one lesson became three. I asked the students to design an 
experiment around the model they made in the first lesson. In each lesson, as a starter, I 
delved a little further into interesting Black Hole phenomena (e.g. spaghettification). In the 
following paragraphs, I will evaluate the first lesson I had with this class. 
 
I think that the lesson could have had a more consistent pace if I took more time on the 
explanation and teaching at the beginning. To me, it felt a little rushed since I had planned 
to take longer on this portion of the lesson. However, since there weren’t any gaping holes 
in the understanding of the students, I think I probably just underestimated how quickly 
they would understand everything. Overall I believe I got the level of understanding correct. 
I had some students asking me to go over things they didn’t understand originally but I also 
had some students to ask me to go further with the explanation so overall I believe I 
delivered a lesson that had challenging but not impossible content for this age of student. 
I felt like I struggled to make some of the explanations clear enough and sometimes I had to 
explain things twice. I believe this to be something that comes from nerves. I always 
struggle to speak the words I have in my head under pressure. This is something I know 
would improve if I was able to see the class frequently and get more comfortable with 
having all 30 of them stare at me! 
 
I felt a certain amount of pressure to get everything I say 100% accurate. This particular 
group of students listen very intently and are likely to remember certain words or phrases 
you say. I was worried that if I got something wrong it may confuse them. This is something I 
think I just need to get more confident with. I was very familiar with the material I was 
teaching so, looking back, I find it very unlikely that I would’ve said something incorrectly. 
Overall, the lesson lasted the whole hour and the students weren’t rushed with the 
equipment which I was pleased with as I wanted them to have as much time with the 
equipment as possible. I was aware that making accurate measurements of this particular 
experiment would be very difficult and time consuming so instead I encouraged them to 
think about designing the experiment, to test it out, see if they could think of a different 
experiment and think about sources of error. By the end of the lesson they had designed 
their experiment which made it easy to develop this idea into a three-lesson workshop. 
I managed to keep to my lesson plan. I did the teaching I needed to in order to get them 
going with the equipment and then they experimented until the last five minutes. At the 
end, I showed them an exert from my lecture notes to show them what university work and 
notation is like, which they seemed to enjoy. In my lesson plan, I had planned extra ideas 
they could do with the equipment (model a comet travelling near a Black Hole) which I was 
very thankful for because I think that without this I wouldn’t have had enough content. 
I would improve this lesson by slowing right down with the teaching portion at the start. I 
would also try and get the students more involved, ask them more questions, get them to 



start by telling me what they already know about Black Holes. This might have helped to 
relax them a little and then they might have been more likely to answer questions I asked 
later on. I think that although in the end they seemed much more comfortable, at the 
beginning they seemed quite tense and might have been intimidated by me telling them I’m 
a university-level physicist and “we’re doing university-level physics today”. Maybe chatting 
a little to them when they come in would’ve made a more friendly atmosphere. 
 
Overall though, the three lessons were fantastic. The students turned into proper scientists. 
They were inquisitive, experimental and asked loads of questions, once they got used to me. 
I managed to chat to every member of the class and I hope more than anything that I might 
have inspired them because they certainly inspired me. 
 


