
 

 

Introduction 
I started my placement at RSA Academy on Monday 26th June and finished the placement on 

Monday 24th July.  

In this reflective diary, I will first discuss my expectations of the placement. Secondly, I will discuss 

and summarise the school day chronologically whilst also mentioning any fun days organised by the 

school. Thirdly, I will take the reader through the careers event which aims to promote physics-

related careers. Finally, I will discuss the similarities and differences in my expectations to my 

experience on the placement and provide insight into how the experience has affected my opinion 

on becoming a teacher.  

Expectations 
In this section I will outline what I expect a teacher’s role to be in a school, the role the teacher plays 

in a student’s education, and what role I see myself taking whilst on the placement.  

During the placement, I expect a teacher to have good presentation skills, a good relationship with 

pupils, and good subject knowledge. The presentation skills will keep the students’ attention during 

a lesson, the good relationship will ensure students respect the teacher and good subject knowledge 

will give the teacher the confidence to answer any burning questions the pupils may have.  

The role I expect a teacher will play in a student’s education will be an important and pivotal one. 

The teacher will most likely be the first person to share the subject information with the student 

therefore the delivery of this information to the student for the first time will be important for the 

student remembering what the teacher had taught them. During my own education, I did not like a 

subject based on the teacher but many of my friends did, therefore the relationship between the 

student and teacher can sometimes be pivotal in the student’s enjoyment of the subject.  

Being on the Ogden Trust Teach Physics Internship I expect to get a true sense of what being a 

teacher is by observing lessons, following a timetable that resembles many teachers’ timetables, and 

having conversations with the teachers about their jobs. I aim to raise awareness of physics as a 

subject to study at university and the subsequent job roles a physics graduate can obtain. In terms of 

teaching, I expect to teach some part of a lesson by the end of the placement but if this is not 

possible I hope to have contributed to the students’ understanding of science by supporting them 

through tasks set by the teacher.  

Meetings 
Every morning except on a Friday, teachers either have a department meeting, whole staff meeting 

or a house meeting. In all the meetings, there is an opportunity for a teacher or any member of staff 



to raise any concern about or heap praise on a student, talk about an event the school is organising 

or the administration side of the job.  

On a Monday morning, every staff member of the school heads over to the theatre room where the 

head teacher chairs the meeting. When I first went in for one of these meetings I was surprised by 

the high number of people employed in the school as previously during my own school education I 

had encountered teachers mainly in a classroom setting when they were on their own. During these 

meetings, the head teacher runs through items on the agenda whilst calling forward the relevant 

member of staff to further explain the item. This gives the member of staff an opportunity to raise 

awareness for the work they are involved in. Before the end of the meeting the chair gives everyone 

in the meeting a chance to speak up on a topic which they wish all members of staff to be aware of. 

This final part of the meeting is used by members of staff which have had last minute information 

given to them which they believe is important for all staff to be made aware of. 

Every Tuesday and Thursday morning, the science department has a meeting in a science lab to 

discuss all science related items on the agenda. This meeting feels much more casual than the All 

Staff meeting as all the science-staff are comfortable around each other and the size of the meeting 

room is much smaller than the theatre. During the meeting the head of the department informs staff 

of any changes which could affect their teaching for the foreseeable future, any concerns from the 

teachers are heard and discussed during these meetings, and as I was present during the end of the 

year, a lot of the meetings discussed what was going to happen in the upcoming year. This again 

came as a surprise as I naively imagined that teachers would be given this information via email or 

on printed sheets for them to read outside teaching hours.  

The final of the three meetings which occur, before the school day begins for the pupils, is a house 

meeting chaired by the leader of the house. These meetings occur every Wednesday and are a way 

for teachers to discover which pupils’ behaviour is not up to expected standards and then devise a 

strategy to counteract a pupil’s poor behaviour. These sessions seem necessary to ensure that every 

pupil can learn and this can only be possible if the worst behaved are dealt with successfully.  

Form Class 
Every morning before first lesson, the pupils head over to form for half an hour. During this half an 

hour the form tutor relays any information which could affect the pupils that day, has a word with 

any pupils which have been in trouble the day before, and gives out a reminder of what the staff 

expects of pupils. This is a good time to develop relationships with pupils therefore when problems 

arise the tutor will be in a good position to deal with them. This time is also used to motivate the 

pupils so throughout the day they are well behaved and try their hardest during lessons.  

Science Lessons 
Contained within this section of the reflective diary is my experience whilst observing and assisting 

in science lessons across the secondary school age-spectrum. This section compares the behaviour 

of the children of different academic level, age and style of teaching they are exposed to during 

lessons. I have split this main section into a further 3 sections, Key Stage 3, Key Stage 4 and Key 

Stage 5 as I believe age is the biggest factor in determining the way a child learns from my 

experience at the school. At the end of the section I will talk through the reader notable interactions 

I have had with pupils.  



Key Stage 3 
This Key Stage at RSA was composed of Year 7 and Year 8 classes which meant that Year 9s were 

covering GCSE material. During observations of lessons in Key Stage 3 I found that Year 7’s were 

obedient and had respect for authority. One example I can give is during a Year 7 class where the 

teacher covered the rock cycle, the children listened, were engaged and had a noticeable fear of 

doing something wrong. The children were very easy to get to know as they were very open and 

confident - for example, a boy would at times initiate conversations about his football trials at West 

Brom or a film he had watched that weekend. This made it very easy for me to approach them and 

ask whether they needed help during a set task. The teaching style which the Year 7s responded to 

best was one that was enthusiastic, high-energy and one which involved a lot of discussion. This 

could be because the Year 7s are easily distracted so a teacher that is full of energy will keep their 

attention and one which gets them involved gives the pupils a chance to convert the pupil’s energy 

into enthusiasm for the topic covered in the lesson.  

The other half of Key Stage 3, the Year 8s, were slightly but noticeably different. The majority of the 

pupils in the classes I observed were obedient and interested in what the teacher had to say but 

there was a small minority which were disruptive. At RSA, the Year 8s seemed to have the most 

confidence and a lot of energy which is a positive that can be used during their learning in future 

years. However, the disruptive kids did take away a lot of time from the teacher which meant the 

initially interested pupils could also misbehave and get away with it. The classes in Year 8 were not 

differentiated based on academic ability therefore I believe the pupils of low ability did not 

understand what was going on and the smart kids would get bored as they were not challenged 

leading them to cause trouble during lessons. The teaching style which the pupils best responded to 

was one which involved a lot of enthusiasm but also drew clear boundaries of what was acceptable. 

In my last week at the school, the pupils were put into sets and this system worked much better as 

the teacher would ensure the speed of the lesson was at the right level for everyone to follow.  

The difference between the Year 8s and 7s was minimal however teaching a Year 8 class required a 

stricter style of teaching to ensure the energy and confidence the Year 8s had was directed positively 

in the lesson. Pupils from both years were easy to get to know as a result of the school encouraging 

openness.  

Key Stage 4 
The Key Stage 4 years which I observed were Year 9s and 10s. Observing these lessons, I was 

surprised by the level of science they were learning and the way they were taught to think about 

problems. I was last in school 6 years ago but going back into a school environment has reminded 

me of how much I have forgotten since then. The classes which I observed had a medium to high 

level academic ability therefore the teaching style differed between classes, for example, a Year 9 

medium ability class responded better to tasks which involved the teacher helping out and talking 

the pupils through how to obtain the answer whereas the high ability Year 10 class responded better 

to being set tasks which were supposed to be completed independently with the teacher picking out 

one or two questions to answer in front of everyone. The confidence of the Year 9s and 10s was not 

as high as the Year 7s and 8s, this could be because they have a reached a level of maturity to 

understand what is right and wrong therefore they are afraid of being in the ‘wrong’ when 

answering a question or reacting to the teacher.  

One main factor in determining the success of a lesson is the speed of the lesson, if the kids are 

given too much work and a little amount of feedback, they lose focus and lose morale. Whereas if 

the pupils are given too little work and too much feedback they get overly confident with their 



abilities and start to mess around. In terms of behaviour for this Key Stage the teachers were much 

more lenient compared to when teaching Key Stage 3 lessons. This could be because the maturity of 

the children in Key Stage 3 was too low to brush off bad behaviour with a comment like ‘you should 

know better’ whereas for a Key Stage 4 student, they have been told through their whole time in 

school how an ideal student should behave therefore the comment mentioned would be enough to 

get the pupils to focus.  

Key Stage 5 
During my time on placement I also got the chance to observe and teach sixth form students. These 

students studied IB instead of A-levels which came as a bit of a surprise to me as all of them wanted 

to study at an English University. However, doing IB gave them a chance to continue their studies of 

humanities subjects as well as science subjects meaning they did not stop developing highly 

important skills learnt in English or history. The IB class I was placed in comprised of 4 students 

therefore the teacher and I split the class into two giving each of us two students to teach per 

lesson. I was in charge of the standard Physics IB entrants where they covered the wordier part of 

physics whilst skipping past the maths-heavy topics. During these lessons, I felt the students 

understood the importance of understanding the topics they were learning and the small number of 

them made it easy for the teacher and I to teach them as we could direct all our energy into teaching 

them. Behaviour wise the students were brilliant and the teaching style they best responded to was 

one which treated them like adults and if there were any problems with the students, it would most 

likely not affect the class for example going on BBC News on the laptop instead of attempting online 

past paper questions.  

Teaching 
During every lesson, I observed I did get the opportunity to teach the pupils either in a one-one or 

small group setting. When the teacher would set a task, at the beginning of the placement, I would 

wait until someone raised their hand and needed help. I realised with this approach I would only 

assist the confident pupils who were not afraid to ask for help whilst not helping the pupils who are 

more reluctant to seek help. In Key stage 3 I found that pupils were willing to ask for help therefore 

this approach worked well and I helped many pupils in Year 7 and 8 complete their set tasks. Nearing 

the end of the placement, I changed my strategy from helping pupils with raised hands to asking any 

pupil who I could see was struggling. With each interaction, I felt a sense of achievement as I had 

helped a pupil/s understand physics instead of simply writing out the answer. I also made sure that I 

did not just give the pupils the answer but talked them through the understanding of what the 

answer should be.  

Fun Days 
Here, I will talk about a two-day period in which Year 8s learnt science all day in a Harry Potter 

theme. Half the Year 8s completed the program one day and the other half completed it the next. I 

thought this was a brilliant idea as each lesson was a practical lesson and was smartly connected to 

Harry Potter. This showed the pupils a fun side to science which they might not have known about if 

it was taught as an aerodynamics lesson or a chemical reactions lesson. This was a fun day for me 

too as I helped the pupils carry out their experiments which meant that I had an opportunity to 

experience what it might be like teaching a class carrying out an experiment.  

Careers Workshop 
As part of my internship, I prepared a PowerPoint presentation which aimed to raise awareness for 

the type of jobs a pupil could obtain with a physics degree, physics A-level or physics GCSE. I 



delivered this workshop in an extended one hour form tutor which was composed of all year groups. 

I would have preferred to give this presentation to Year 11s who had just done their GCSEs or Year 

10s who were entering their final year of study. I did have some Year 10s and the presentation was 

mainly targeted at them.  I started the presentation by first asking the pupils why they went to 

school. The answers the pupils gave were very positive which I did not expect. I thought the pupils 

would have said ‘because we have to’ or ‘it’s the law’ because that view was quite common when I 

went to school. I then linked going to school with working and told the pupils that if you are going to 

work, you better work in something you enjoy and love. I did this to ensure the pupils understood 

the importance of them working hard in school and to make school relevant to their futures. I then 

asked the pupils to list the types of jobs they would expect someone doing physics at university can 

go on to do, the pupils said teacher, scientist, astronaut and a few other ‘expected’ jobs a physics 

graduate will go into however they also said lawyer which is not as obvious. I then went onto a 

physics website and made the pupils aware of all the other roles a physicist could take one once 

graduating. I did this so that the pupils understood that studying physics opened more doors than 

traditionally thought. I then moved onto apprenticeships and how it is possible to get into a physics 

related career whilst doing an apprenticeship. I then walked the kids through to the beginning of the 

application for an apprenticeship as an engineer for the Royal Navy as I thought if I just mentioned it 

they would not have found the place on the internet to apply. For the conclusion, I informed the 

pupils on the qualifications they need in order to get an apprenticeship or a physics degree.  

Reflection 
Before I started my placement, I expected the main concerns for a teacher to be the delivery of the 

lesson making sure the pupils do not lose interest throughout. Once I started it was evident that 

behaviour management was crucial to the success of a teacher however I believe that behaviour 

management is linked with the organisation and running of a lesson. By that, I mean if the pupils 

have the ideal amount of work and feedback from the teacher they are more likely to have good 

behaviour.  

I have truly enjoyed my placement at the school as it has made me consider becoming a teacher in 

the future. During this placement, I have seen what it means to be a teacher and consider this 

experience to be invaluable: the insightful conversations I have had with teachers and having the 

opportunity to learn from the teachers whilst watching them teach classes. I wish to thank David 

Allden for organising the placement, Jay Cattell for being a brilliant mentor and the rest of the 

Science Department staff who let me into their classrooms.  
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